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Teaching Philosophy

Since the early 1990s, technological advancements have not only dramatically changed the way 
people teach writing, but have also changed the rhetorical situations students will perform in after 
leaving college. Technology, however, changes quickly. Meaning, although the core pedagogical 
concerns I bring to the classroom remain constant, the type of work my students complete from one 
semester to another is always in flux. Every time I step inside a classroom or complete a semester 
of teaching I always reflect on the experience and examine my own actions in an attempt to 
discover why certain approaches worked or did not work. Through the process of self-examination 
I continuously augment my assumptions about how to successfully support student development 
and how Twenty-First Century writing practices can be used as tools for learning. If I succeeded in 
my task, students will leave my classrooms with more confidence in their ability to communicate 
their thoughts and skills to others and capable of implementing the rhetorical strategies they 
learned in my classroom throughout their academic and professional careers.

When reformulating a praxis for my writing classrooms, I always return to the words of James 
Berlin, who claimed “a way of teaching is never innocent. Every pedagogy is imbricated in ideology, 
in a set of tacit assumptions about what is real, what is good, what is possible, and how power 
ought to be distributed” (492). Currently, I view the act of producing rhetorical artifacts in any 
medium as a progressive process engaging the students in a dialogue of self-discovery and social 
awareness, and I design my courses accordingly. Pulling from a variety of different pedagogical 
theories, I have developed a heuristic approach to classroom practice founded upon, and dedicated 
to providing, a triadic approach to the production of rhetorical artifacts. With a focus on balancing 
rhetorical theory, practical medium-specific conventions, and learning through doing this applied 
approach to production gives students the ability to see their work as more than just a static 
product. In utilizing this approach, I not only show students how to make things, but I also show 
them how what they make will be used and analyzed by others. I have also realized, however, that 
only teaching students how to use specific platforms or applications is actually a disservice to their 
education and learning potential. 

I know, based on my own experiences working as a Professional and Technical Communicator, 
students may never again use the same exact technology they had access to in my classrooms. 
Therefore, when I have created assignments requiring the use of technology I focused on teaching 
transferable skills. Although I usually introduced the students to many features included in the 
specific software packages available to them, I first taught the students the rhetorical principles 
associated with the type of project to be completed. Then, once the students planned, and produced 
a paper draft, received peer review feedback, and revised they used the technology available to 
them to package their content for a particular medium. Because the content, and the rhetorical 
decisions used to prepare their content, was not technology dependent, the students could use the 
same development strategies to approach other rhetorical situations without being confined to their 
knowledge of a specific technology to start and/or complete their work. More importantly, because 
we first focused on rhetorical principles, the students gained a vocabulary they could use when 
analyzing a variety of material in other academic or professional contexts.

I believe, however, that simply claiming students belong to and produce artifacts in a variety of 
socially engineered discourse communities without offering them the opportunity to participate in 
those communities is one of the biggest mistakes an instructor can make. In my opinion, students 
need to be exposed to and immersed within as many social situations as possible in order to 
utilize the advantages collaborative production practices can offer. To help facilitate and foster the 
progression of my students’ attempts to create socially aware rhetorical artifacts, I offer numerous 
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opportunities for collaboration, revision, and the opportunity to work with professionals from the 
local community. In every Professional and Technical Communication course I have taught I always 
incorporate projects that provide the students with a “real” client to work with, both for-profit and 
non-profit organizations, so they can create rhetorical artifacts designed to function in publically 
digestible professional contexts.

Ultimately, my goal is to create an environment where I am viewed as an active participant of 
learning rather than the purveyor of definitive representations of academic knowledge. To me, the 
best way to accomplish that goal is to act like a coach inside a student centered and student driven 
classroom where ongoing group discussions revolve around the discoveries the students have made, 
which can then propel the rhetorical artifacts they produce. From day one, up until the last day of 
the semester, I diligently work to get my students to interject and add their own experiences and 
expertise to classroom discussions. What I bring to a classroom is an attitude where the students are 
supposed to teach me about how the material we cover pertains to them.  
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